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Abstract

While existing studies have explored the impact of Continuing Professional
Development (CPD) on educators’ overall performance, there is a lack of focused research on
its specific influence on the pedagogical competence of public elementary school teachers in
the Aleosan East District, Aleosan, Cotabato, Philippines. This study aimed to evaluate the
pedagogical competence of teachers, addressing the gap where previous research predominantly
focused on student evaluations of teacher competence. Specifically, the study utilized a
descriptive-correlational — research design to examine the relationship between
socio-demographic profiles, CPD engagement, and pedagogical competence of 76 public
elementary school teachers selected through convenient sampling. To achieve this, data were
gathered using an adapted survey questionnaire. The findings revealed several noteworthy
insights. Firstly, most respondents were female, ranked as Teacher I (55.3%), and held a
Master’s Degree (69.7%). Additionally, the highest teaching experience category was 0-6 years
(35.53%). Furthermore, teachers demonstrated pedagogical competence, with an overall mean
score of 4.51. However, socio-demographic characteristics showed a very weak and statistically
insignificant relationship with pedagogical competence (p-value > 0.05). In terms of CPD
engagement, in-service training emerged as the most frequently engaged activity, with the
highest mean score (2.96). Conversely, action studies had the lowest mean score (1.62),
indicating less frequent engagement. Notably, CPD engagement also did not exhibit a
statistically significant impact on pedagogical competence. However, a moderate positive
relationship was observed between in-service training and pedagogical competence (r = 0.307,
p = 0.007), highlighting its significance. This finding suggests that while socio-demographic
profiles and other CPD activities may not significantly influence pedagogical competence,
engagement in in-service training plays a key role in enhancing teachers' professional
development.
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Introduction

Continuing Professional Development (CPD) is
a lifelong learning process aimed at enhancing
teachers’ pedagogical competence by updating
their knowledge and skills in line with modern
educational advancements (Purnama et al.,
2021). Pedagogical competence, defined as the
qualifications required to effectively deliver
lessons to diverse learners, is essential for
fostering an inclusive and effective learning
environment. However, many teachers,
particularly those with extensive years of
service, struggle to maintain this competence,
creating a challenge in 21st-century education
(Channa & Sabhito, 2022).

The COVID-19 pandemic introduced significant
disruptions to the educational landscape,
prompting the adoption of new teaching
methods, including remote and hybrid learning
models. Blended learning, a combination of
classroom and online instruction, was
particularly effective in addressing the diverse
learning needs of students during the pandemic
(Verde & Valero, 2021). These shifts
underscored the importance of CPD in
equipping teachers with the necessary skills to
adapt to evolving educational demands.

Despite its recognized value, there remains
limited research on how CPD engagement

Review of Related Literature

This chapter presents existing research and
theories relevant to the study, providing a
comprehensive overview of the factors
influencing pedagogical competence and the

Continuing Professional Development

Continuing professional development is an
essential element of modern education. Munna
& Kalam (2021) emphasize that education is a
never-ending process, requiring teachers to
continuously update their skills and knowledge

translates into improved  pedagogical
competence, especially in the post-pandemic
context. Most existing studies have focused on
student evaluations of teachers’ competence
(Braga et al., 2014; Yilmaz & Tinmaz, 2016),
leaving a gap in understanding how teachers
themselves perceive and apply CPD to their
professional growth. To address this gap, this
study evaluates the CPD engagement of public
elementary school teachers in the Aleosan East
District and its relationship with their
pedagogical competence. Specifically, it
examines their socio-demographic profiles, CPD
activities (e.g., workshops, mentoring, further
studies), and various dimensions of pedagogical
competence, including social regard for learning,
curriculum  planning, and  professional
development.

The findings of this study aim to provide
actionable insights for policymakers, school
administrators, and teachers, enabling the
implementation of effective CPD programs to
enhance pedagogical competence in the
post-pandemic educational landscape.
Additionally, the results will contribute to the
broader discourse on CPD and its critical role in
shaping the future of education.

impact of socio-demographic characteristics and
continuing professional development (CPD) on
teaching effectiveness.

to address changes in teaching and learning
practices. This is particularly important in
integrating information and communication
technology (ICT) into classrooms, as students
are often more adept at operating modern
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devices than their teachers (Ghavifekr & Rosdy,
2015).

Emiliasari (2018) highlighted differences in
ICT-related competencies between senior and
junior teachers. Senior teachers often struggle to

Professional Development Activities

Several professional development activities are
vital for enhancing teacher competence.
In-service training, for example, involves
courses and workshops designed to upgrade
teachers' professional knowledge, skills, and
pedagogical practices. Msamba et al. (2023)
found that teachers who participated in
in-service training demonstrated improved
learner-centered teaching approaches,
emphasizing the importance of ongoing training.

Workshops also play a critical role in
professional development. According to Shakir
et al. (2019), teachers who attended workshops
showed improved classroom management and
instructional  skills. Baral et al. (2017)
recommended that such workshops focus on
practical applications to help teachers manage
diverse learning environments effectively.

Educational conferences offer another avenue
for professional growth. Rimmer & Floyd
(2020) noted that conferences broaden teachers’
knowledge and skills, enabling them to
implement innovative classroom practices. Salas
(2016) supported this, finding that conference
participation led to enhanced daily teaching
routines.

Collaborative  teaching and peer class
observations further enhance professional
development. de Jong et al. (2022) observed that

Pedagogical Competence

Pedagogical competence refers to teachers’
ability to plan and implement effective
educational activities, including understanding
students, designing instruction, and assessing

adapt to modern technologies, while junior
teachers, having grown up in an era of
technological advancement, are more proficient
in ICT integration. This underscores the need for
targeted CPD initiatives that bridge this
generational gap.

collaboration fosters diverse viewpoints and
pedagogical strategies, although its effectiveness
varies among teachers due to differing teaching
styles. Klingelhutz (2017) emphasized that peer
class  observation improves professional
interactions and self-efficacy, while Tedona
(2021) noted its impact on collaborative
teaching practices.

Action research enables teachers to address
classroom challenges systematically. However,
Maravillas (2022) revealed that many teachers
struggle to conduct action studies due to a lack
of training and support. Mentoring and coaching
are equally vital. Buendicho (2018) stressed that
school heads should act as instructional leaders,
fostering teachers’ professional growth as
mandated by Republic Act No. 9155. Cilliers &
Taylor (2017) highlighted the positive outcomes
of mentoring, including improved teaching
performance and job satisfaction.

Graduate education significantly enhances
teacher effectiveness (Mahmud et al., 2019).
Teachers pursuing advanced degrees often gain
mastery over content and innovative teaching
strategies (Srinivasacharlu, 2019). Observation
visits to other schools also provide opportunities
for teachers to learn best practices and refine
their teaching methods (Barrogo, 2020; Halim et
al., 2018).

learning outcomes (Mahmud et al., 2019). This
competence is essential for meeting diverse
learner needs and ensuring effective knowledge
transfer.

2Corresponding Author: Gideon S. Sumayo
*Corresponding Email: gideonsumayo@usm.edu.ph

79



IJMSHE Volume 2 Issue 1 | E-ISSN: 3082-3021 | DOI: https://doi.org/10.70847/592788

Shelly et al. (2020) identified pedagogical
competence as one of four critical competencies
for teachers, alongside personal, professional,
and social competencies. Pedagogical skills
contribute to quality teaching by enabling
educators to address individual learner needs,
foster collaborative learning, and design
engaging, varied instruction (Hollenstein &
Briithwiler, 2024).

Pedagogical competence significantly influences
student outcomes. Faidal et al. (2020) found that
students perceived their teachers’ pedagogic
competence  positively, which facilitated
effective teaching and learning. Similarly,
Suarmika (2018) noted that high pedagogical
competence improves teachers’ ability to
understand learners, design instruction, and
evaluate progress.

Adegbola (2019) emphasized that pedagogical
competence is particularly crucial in elementary
education, where teachers handle multiple
subjects and lay the foundation for complex
topics. Teachers must carefully select strategies
and approaches to cater to diverse learning
styles.

While pedagogical competence enhances
teaching effectiveness, challenges remain.

Materials and Methods

The study utilized a descriptive-correlational
research design to assess teachers' continuing
professional development (CPD) engagement
and pedagogical competence in the Aleosan East
District and to examine the relationship between
their continuing professional development
(CPD) engagement and pedagogical
competence. The descriptive aspect of the design
aimed to  systematically describe the
respondents’  characteristics and practices,
addressing "what," "where," "when," and "how"
questions without delving into causality

Robert (2021) found that teachers’ pedagogical
competence influenced their attitudes toward
technical education. Teachers must continuously
adapt their methods to remain effective in
dynamic classroom settings.

Continuous professional development plays a
vital role in addressing these challenges. Redjeki
et al. (2021) stressed that training enhances
teachers’  pedagogical and technological
competencies, enabling them to cope with
modern teaching demands. Ahmed et al. (2022)
underscored the importance of integrating
professional education with ICT to improve
teaching outcomes.

The literature underscores the critical role of
continuing  professional  development in
enhancing pedagogical competence. Through
CPD activities such as in-service training,
workshops, action research, and mentoring,
teachers can refine their skills and adapt to
evolving educational demands. Pedagogical
competence, supported by CPD, fosters quality
teaching, collaborative learning, and improved
student outcomes. However, continuous efforts
are needed to address gaps in training and ensure
teachers are equipped to meet the challenges of
modern education.

(McCombes, 2019). Meanwhile, the
correlational aspect of the design sought to
identify relationships between variables without
manipulating or controlling them, making it
suitable for exploring connections between CPD
engagement and pedagogical competence
(Bhandari, 2021). Creswell (2019) asserted that
quantitative research follows a postpositivist
view, adhering to traditional research forms. It
employs statistical tools to test objective theories
and analyze numbered data to investigate
relationships among variables, supporting or

2Corresponding Author: Gideon S. Sumayo
*Corresponding Email: gideonsumayo@usm.edu.ph

8o



IJMSHE Volume 2 Issue 1 | E-ISSN: 3082-3021 | DOI: https://doi.org/10.70847/592788

refuting established hypotheses. This scientific
approach, commonly applied through surveys or
experimental studies, underpins the systematic
gathering, evaluation, and analysis of data in this
study (Bisin & Sumayo, 2024; Obenza et al.,
2024).

The respondents were public elementary school
teachers from Aleosan East District, selected
using convenience sampling. Teachers were
chosen based on their availability and
willingness to participate in the study. To ensure
representativeness, we considered factors such
as teaching position, years of service, and
educational qualification. While convenience
sampling was used for practical reasons, the
diversity in teaching positions and qualifications
provides a broad perspective on CPD
engagement and pedagogical competence.

The primary tool for data collection was an
adopted questionnaire, which was based on the
NCBTS-DepEd framework and the study by
Abakah et al. (2022). These questionnaires were
all self-reported and did not focus on observed
outcomes. The questionnaire was divided into
two parts to address the study's objectives
comprehensively. Part 1 focused on the
respondents’ engagement in CPD activities,
requiring them to indicate the frequency of their
participation in various professional
development engagements using a scale of
Often, Sometimes, Rarely, and Never. Part II
assessed their pedagogical competence through a
Likert scale with responses ranging from Never
to Always, allowing for an in-depth evaluation
of their teaching practices.

More so, the questionnaire underwent content
validation by two experts in the field of
education—one holding a Master’s degree and
the other a PhD. According to the content

validation forms completed by these experts, the
questionnaire was deemed valid. The validated
version was then used to assess the respondents'
CPD engagement and pedagogical competence.
The content validation form served as a tool for
experts to evaluate the instrument's content used
in data collection. This form was adapted from
the Department of Social Sciences and
Philosophy, College of Education, University of
Southern  Mindanao, Kabacan, Cotabato,
ensuring alignment with the context of this
study.

To gather data, the authors followed a structured
process. A formal request letter was sent to the
Campus Director of USM-PALMA Cluster
Campuses to seek permission to conduct the
study outside the university premises. After
receiving approval, permission letters were
distributed to the school principals of the
selected schools in the Aleosan East District.
Upon the principals’ approval, consent forms
were delivered to the teacher respondents,
informing them about the purpose of the study
and their roles. Signed informed consent forms
indicated their willingness to participate in the
research (Redocto & Sumayo, 2024). The
respondents then completed the questionnaires,
which focused on their CPD engagement and
pedagogical competence. Throughout this
process, the study adhered to the University of
Southern Mindanao Research Ethics Committee
standards to ensure ethical compliance (Dugho
& Sumayo, 2025). This process was patterned
after the studies of Jugas (2024), Cayang &
Ursabia (2024), Ortega & Sumayo, 2024), and
Tanoja & Sumayo (2024), ensuring data were
used exclusively for the study’s objectives while
maintaining the utmost confidentiality.

Finally, the collected data were analyzed using
both descriptive and inferential statistics.
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Descriptive  statistics,

mean, percentage, and standard deviation, were

including frequency,

employed to summarize the socio-demographic
profiles of the respondents, their CPD
engagement, and their pedagogical competence.
To explore relationships between variables, the
study utilized Spearman rho correlation to
determine the extent of the association between
the socio-demographic characteristics of the

Results and Discussion

Socio-demographic Profile

Table 1 presents the socio-demographic
characteristics of the respondents. Out of the 76
respondents who willingly participated in this
study, 69 (90.8%) were female, and the
remaining percentage were male. Meanwhile, 42
(55.3%) ranked as Teacher I. Also, only 2

respondents and their pedagogical competence.
This statistical method was also used to examine
the relationship between CPD engagement and
the pedagogical competence of the public
elementary school teachers in the Aleosan East
District. These analytical tools ensured that the
data were interpreted accurately and aligned
with the study's objectives.

(2.6%) teachers ranked as Master Teacher II.
Furthermore, most of the respondents attained a
Master’s Degree, with a percentage of 69.7%.
Lastly, the number of years in teaching, which
garnered the highest frequency with a
percentage of 35.53%, ranges from 0-6 years.

Table 1. Socio-demographic Characteristics of Public Elementary School Teachers

Variables Frequency Percentage
Sex
Female 69 90.8
Male 7 9.2
Teaching Position
T-1 42 553
T-11 12 15.8
T-111 17 22.4
MT-1 3 3.9
MT-II 2 2.6
Highest Educational Attainment
Bachelor’s Degree 23 30.3
Master’s Degree 53 69.7
Numbers of Years in Teaching
0-6 27 35.53
7-13 20 26.32
14-20 15 19.74
21-27 10 13.16
28-34 4 5.26
CPD Engagement
Table 2 shows the engagement of the accumulated a mean of 2.96, which can be seen

respondents in the continuing professional
development. Among the eight activities that the
teachers need to engage in, in-service training

as the highest mean. In-service training was
sometimes engaged by the teachers at Aleosan
East District since it was mandatory for them to
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upscale their teaching skills. Osamwonyi (2016)
indicated that in-service trainings are seen as
relevant courses to upgrade the teachers’
professional knowledge and competence in the
teaching profession. Also, to sustain its
effectiveness in the classroom setting and to

improve the academic progress of the learners,
Alfaidi & Elhassan (2020) stated that it should
be a continuous process. That is why public
school teachers at Aleosan East District engaged
themselves in in-service training to further
enhance their skills.

Table 2. CPD Engagement of Public Elementary School Teachers

Variables Mean Description
In-service Training 2.96 Sometimes
Workshop 2.82 Sometimes
Educational Conference 2.72 Sometimes
Mentoring Coaching 2.71 Sometimes
Peer Class Observation 2.5 Sometimes
Further Studies 2.13 Sometimes
Observation visits to other schools 2 Sometimes
Action Study 1.62 Sometimes
Overall Mean 2.43

Legend:

1.00-1.49 - Never
1.50-1.99 - Rarely
2.00-3.49 - Sometimes
3.50-4.00 -Often

On the other hand, the action study gained the
lowest with a mean of 1.62 and was interpreted
as a rarely engaged activity. This finding implies
that the action study was rarely engaged by the
teachers at Aleosan East District because they
lacked time, knowledge, and training when it
came to action study. According to Tindowen et
al. (2019), lack of time and insufficient
understanding of the research hinder them from
doing it. Moreover, Ulla (2018) suggested that
there should be workshops and trainings for the
teachers in conducting action research for them
to be motivated in conducting such. This was
also supported by Cruz & Perez (2024), who
said that seminars are crucial because they allow
an opportunity for teachers to get feedback
regarding their intended plan of study, resulting
in improving their teaching performance.

Workshops, educational conferences,
mentoring/coaching, peer class observation,
further studies, and observation visits to other
schools were sometimes engaged by the teachers
at Aleosan East District. This finding implies
that teachers have seen these continuing

professional development activities that could
contribute to their professional development as
teachers. According to Tulo & Lee (2022),
continuing professional development (CPD) can
contribute to both professional and personal
development and can improve teaching and
learning.

Finally, the overall mean of the CPD
engagement of the teachers at Aleosan East
District was 2.43, which means that they
sometimes engaged in these activities. Teachers
in this area sometimes engage in CPD activities,
maybe because they will spend their personal
money and are already satisfied with their
current positions. According to Tyagi & Misra
(2021), educators have seen CPD activities as
useless because they do not have salary
increases and are already contented with their
achievements. As suggested by Sahagun &
Matriano (2019), school heads and principals
should encourage their teachers to have active
participation in these activities. Also, CPD
providers should consider what professional
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development activities that would interest and
motivate professional teachers.

Pedagogical Competence
Social Regards for Learning

Table 3 depicts the pedagogical competence of
the respondents who were engaged in this study.
Pedagogical competence has 7 domains, which
include social regard for learning. In this
domain, “maintains appropriate appearance”
gained the highest mean of 4.63, which implies
that teachers at Aleosan East District were more
concerned about how they look because teachers
are expected to be presentable in front of their
learners. Their looks reflected the perception of
the learners on their teaching capability. It was
supported by Pennington (2021), who stated that
a teacher’s appearance, fitness, and clothing
influenced student’s conceptions of the teacher's
teaching performance. Yu-ling et al. (2015) said
that teachers are conscious of how they look not
just for themselves, but they see themselves as

role models for the learners and also show
respect for a person’s personality. Meanwhile,
the statement “implements school policies and
procedures” under this domain gained the least
with the mean of 4.49 but was still considered
very competent, for they always observed this in
their respective areas. It could be said that the
teachers viewed school policies and procedures
as relevant to their daily teaching but had given
the least priority in this domain. According to
Allen et al. (2021), school policies and
procedures guide teachers in their day-to-day
teaching activities, which prevents them from
losing track. Haruthaithanasan (2018) added that
school policies enhance teachers’ practices to
improve student-centered instruction and student
achievement.

Table 3. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Social Regards for Learning

Mean Description

Social Regards for Learning

1.Maintains appropriate appearance. 4.63 Always
2. Is careful about the effect of one’s behavior on students. 4.62 Always
3. Demonstrates punctuality 4.54 Always
4. Implements school policies and procedures. 4.49 Always
Mean 4.57

Learning Environment

Moreover, the statement “maintains a safe, clean
and orderly classroom free from distractions.”
under the Learning Environment competency
gained the highest mean of 4.71. This implies
that the teachers at Aleosan East District
prioritized the safety of the learners and their
wellness while they were in the classroom. This
implies that educators at Aleosan East District
that the safety of the learning environment

significantly affects the delivery of the lesson.
This result agrees with the study of Shamaki
(2015), implying that a learning environment
that is conducive greatly affects the learning
capability of the learners. Once the learners are
comfortable with their learning environment,
they will most likely perform well and
participate actively. In support of this, Eimuhi &
Ogedegbe (2016) stated that in order to achieve
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greater and vast benefits in the academic
performance of the learners, teachers should
offer a more enriched learning environment. On
the other hand, the statement “gives timely
feedback to reinforce appropriate to learner’s
behavior” gained the least with the mean of 4.41
yet considered as they were very competent.
This data implies that teachers at Aleosan East
District have given the least priority to this
statement under the Learning Environment

domain, yet they still find it relevant, maybe
because they see it as an influence on the
academic performance of the learners. As stated
by Pankonin & Myers (2017), feedback affects
the behavior of the Ilearners in acting
accordingly, including  their  academic
engagement and aspects of their self-perception.
Ahmad (2021) added that evaluative and
corrective feedback are essential ingredients for
student’s academic performance.

Table 4. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Learning Environment

Mean Description
Learning Environment
1.Maintains a safe, clean and orderly classroom free from distractions. 4.74 Always
2.Maintains a learning environment of courtesy and respect for different
learners’ abilities, culture, and gender. 4.71 Always
3.Provides gender-fair opportunities for learning 4.68 Always
4. Recognizes that every learner has strengths. 4.67 Always
5. Handles behavior problems quickly and with due respect to children’s
nights. 4.64 Always
6. Encourages learners to ask questions. 4.61 Always
7.Provides learners with a variety of learning experiences. 4.59 Always
8.Communicates school policies and procedures for classroom behavior
and see to it that they are followed. 4.59 Always
9. Guides individual learner requiring development of appropriate social
and learning behavior. 4.57 Always
11.Uses individual and cooperative learning activities to improve
capacities of learners’ for higher learning. 4.46 Always
12.Arranges challenging activities given the physical environment. 4.43 Always
13.Gives timely feedback to reinforce appropriate to learner’s behavior. 4.41 Always
Mean 4.59

Diversity of Learners

Another domain is the Diversity of Learners.
Under this domain, the statement “provides
opportunities to learners to enhance learner’s
growth in all aspects” gained the highest mean
of 4.61. This means that the teachers have
always integrated this domain into the
classroom. It only implies that the teachers at
Aleosan East District did not just focus on one
aspect but gave the learners a chance to learn
independently to develop their holistic aspects.
Giving autonomy and freedom to the learners to
choose where, what, why, and how is considered

self-directed learning, which can help them
develop holistically. According to Christison
(2013), extracurricular activities can also
develop both learner’s academic and personal
aspects. Meanwhile, “initiates other learning
approaches for learners whose needs have not
been met by usual approaches” gained the least
with the mean of 4.34, but teachers at Aleosan
East District could be considered as very
competent for they had always utilized this
domain in the classroom. This finding implies
that teachers who participated in the study
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considered the diverse types of learners and
chose different approaches to cater to different
learning styles. In managing the differences
between learners, various strategies need to be

employed, such as rewards, role play, paired or
group work, switching activities, and audio or
visual presentations to make sure that diversity
is catered (Munna & Kalam, 2021).

Table 5. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Diversity of Learners

Mean Description
Diversity of Learners
1. Provides opportunities to enhance learner’s growth in all aspects. 4.61 Always
2. Paces lessons appropriate to needs and/or abilities of learners. 4.59 Always
3. Shows sensitivity to multi-cultural background of the learners. 4.57 Always
4. Sets clear, challenging, and achievable expectations for the holistic
development of the learners. 4.55 Always
5. Uses information on the learning styles and needs of the learners to
design and select learning experiences. 4.51 Always
6. Is sensitive to unusual behavior of learners and takes appropriate
action. 4.5 Always
7. Provides differentiated activities for learners. 4.49 Always
8. Identifies learning gaps and takes action to enable learners to catch up. 4.49 Always
9. Employs integrative and interactive strategies for meaningful and
holistic development of learners. 4.46 Always
10. Establishes goals that define appropriate expectations for all learners. 4.45 Always
11. Initiates other learning approaches for leaners whose needs have not
been met by usual approaches. 4.34 Always
Mean 4.5

Curriculum

Furthermore, the statement “aligns lesson
objectives with the teaching methods, learning
activities, and instructional materials or
resources appropriate to learners” under the
Curriculum domain gained the highest mean of
4.71. It implies that teachers at Aleosan East
District truly gave enough preparation for their
daily teaching activities, for they really made
sure that everything was aligned and prepared
for the learners. Orr et al. (2022) said that
learning objectives and materials used in
teaching help learners better comprehend the
topic and activities and increase learner’s
performance on assessments given to them.
Matthews & Kyi (2019) clearly articulated that
misalignment of the objectives and materials in
teaching may cause hardships to the learners in
navigating their performance towards the

assessment process. On the other hand, the
statement “link the goals set with the
expectations for every learner” gained the lowest
mean of 4.47 yet can be considered as very
competent for the teachers at Aleosan East
District had always applied this in their daily
teaching. It can be implied that teachers in this
area also gave priority to the expected learning
of the learners since teachers knew that goals
can influence the learners to be motivated and
will exert effort for them to achieve the intended
outcomes. As indicated by Johnson (2017) and
Schunk & Gaa (1981), through motivational and
informational effects, goals can influence
learning and self-evaluation. Learners are more
likely to persist, exert effort, and attend
instruction.
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Table 6. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Curriculum

Mean Description
Curriculum
1. Aligns lesson objectives with the teaching methods, learning activities
and instructional materials or resources appropriate to learners. 4.71 Always
2. Plans lessons to fit within available instructional time. 4.7 Always
3. Sets appropriate learning goals. 4.66 Always
4. Makes the learners understand the learning goals. 4.66 Always
5. Provides activities and uses materials that involve students in
meaningful learning. 4.66 Always
6. Integrates language, literacy, and quantitative skill development and
values in his/her subject area. 4.64 Always
7. Engages and sustains learners’ interest in the subject by making
content meaningful and relevant to them. 4.63 Always
8. Selects, prepares, and utilizes instructional materials appropriate to the
learners and to the learning objectives. 4.62 Always
9. Explains learning goal, instructional procedures, and content clearly
and accurately to learners. 4.59 Always
10. Create situations that encourage learners to use high-order thinking
skills. 4.59 Always
11. Integrates content of the subject area with other disciplines. 4.59 Always
12. Establishes routines and procedure to maximize instructional time. 4.59 Always
13. Provides activities and uses materials that fit the learners’ learning
styles, goals, and culture. 4.59 Always
14.Uses a variety of teaching approaches and techniques appropriate to
the subject matter and the learners; utilizes information derived from
assessment to improve teaching and learning. 4.58 Always
15. Delivers accurate and updated content knowledge using appropriate
methodologies, approaches, and strategies. 4.58 Always
16. Links the current content with past and future lessons. 4.57 Always
17. Integrates relevant scholarly works and ideas to enrich the lesson as
needed. 4.51 Always
18. Translates learning competencies to instructional objectives. 4.49 Always
19. Link the goals set with the expectations for every learner. 4.47 Always
Mean 4.6

Planning, Assessing, and Reporting

The next domain is Planning, Assessing, and
Reporting. In this domain, the statement
“prepares formative and summative tests”
gained the highest mean with 4.75, which means
that teachers at Aleosan East District had always
done this domain in the classroom. It can be
implied that teachers in the chosen place of
study prepared these tests so that they could

modify and enhance their methods and
approaches based on the results. Utilizing
formative assessment, the educator can improve
and change their teaching pedagogy based on the
results. Also, teachers can provide continuous
feedback to their learners that can motivate the
learners to achieve more by relying on the
assessment’s results (Ismail et al., 2022). As
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supported by Ozan & Kincal (2018), formative
assessment can help learners increase their
academic achievements, and educators can track
learners’  deficiencies and give proper
intervention to them. While “conducts regular
meetings with learners and parents to report
learners’ progress” garnered the lowest mean of
4.46, it could be considered very competent
since the mean means teachers at Aleosan East
District had always organized this activity. It can
be implied that teachers in this place always
involve parents in the academic journey of the

learners since their involvement could be a
strong factor for learners to achieve more in
their academic field. In school, parental
involvement has been seen as a key factor in the
academic outcomes of the learners. In the study
of Lara & Saracostti (2019), it was found that
low parental involvement resulted in lower
academic achievement. Adams et al. (2016)
suggested that parents and teachers should
collaborate and work together in the academic
journey of the learners to achieve the common
education goal.

Table 7. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Planning, Assessing, and Reporting

Mean Description
Planning, Assessing, and Reporting
1. Prepares formative and summative tests. 4.75 Always
2. Interprets and uses assessment results to improve teaching and
learning. 4.59 Always
3. Provides timely and accurate feedback to learners to encourage them to
reflect on and monitor their own learning growth; and keeps accurate
records of grades with performance levels of learners. 4.5 Always
4. Identifies teaching-learning difficulties and their possible causes to
address gaps. 4.45 Always
5. Employs non-traditional assessment techniques (portfolio, authentic
performance, journals, rubrics, etc.). 441 Always
6. Involves parents in school activities that promote learning. 4.37 Always
7. Conducts regular meetings with learners and parents to report learners’
progress. 4.36 Always
Mean 4.51

Community Linkages

Apart from the domains mentioned above,
community linkages are one of those. Under this
domain, the statement “participates in
community activities that promote learning”
gained the highest with a mean of 4.32. It shows
that teachers at Aleosan East District were
always involved in community activities for an
effective teaching-learning process. It implies
that these educators collaborated with the
community to help them achieve each
educational goal. According to Banderlipe
(2022), community involvement can escalate
teacher’s professional development. These can
also become platforms that shape and inspire

teachers to become better community developers
and effective educators. On the other hand, “uses
the community as a laboratory for learning”
garnered the lowest mean of 4.13. It shows that
teachers at Aleosan East District could still be
considered very competent, for they had always
done the domain in the teaching-learning
session. This data implies that teachers in this
area had integrated community involvement in
their daily teaching activities for effective
learning. This result was supported by Yu &
Chao (2023), for they clearly stated that
collaborative learning with the community
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allows learners to achieve more in numerous
learning tasks with less effort.

Table 8. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Community Linkages

Mean Description
Community Linkages
1. Participates in community activities that promote learning. 4.32 Always
2. Uses community networks to publicize school events and
achievements. 4.24 Always
3. Use community human and materials resources to support learning. 4.21 Always
4. Involves community in sharing accountability for the learners’
achievement. 4.21 Always
5. Uses the community as a laboratory for learning. 4.13 Often
Mean 4.22

Personal Growth and Professional Development of Public Elementary Teachers

Aside from the domains mentioned above,
personal growth and professional development
are also under the pedagogical competence of
the teachers. Under this domain, “maintains
structure and behavior that upholds the dignity
of teaching” harvested the highest mean of 4.75.
It shows that teachers at Aleosan East District
had always practiced proper behaviors as
professional teachers. This finding implies that
these teachers had seen that when they act
accordingly, respect is given to them. Kahveci
(2023) indicated that teachers' positive attitudes
and behaviors include communication with the
learners, and ethical behavior has a positive
effect on the learners. Also, he stated that having

a firm teacher-student relationship increases
motivation and interest among learners.

Nevertheless, the statement “receives a
favorable rating from students, peers, and
superiors” collected the least mean of 4.45. It
still shows that teachers at Aleosan East District
always received favorable ratings from their
learners and colleagues. This finding implies
that these teachers had improved in their
classroom practices. According to Garet et al.
(2017), providing feedback on a teacher’s
performance can improve the teacher’s
classroom routines and, ultimately, the learner’s
academic achievement.

Table 9. Pedagogical Competence of Public Elementary School Teachers vis-a-vis Personal Growth and Professional
Development

Mean Description

Personal Growth and Professional Development

1. Maintains structure and behavior that upholds the dignity of teaching. 4.75 Always
2. Manifests personal qualities such as enthusiasm, flexibility, and caring. 4.68 Always
3. Accepts personal accountability for learners’ achievement. 4.63 Always
4. Reflects on the quality of his/her own teaching. 4.57 Always
5. Uses self-evaluation to recognize the correct weakness. 4.57 Always
6. Articulates and demonstrates one’s personal philosophy of teaching. 4.55 Always
7. Participate actively in professional teacher organizations. 4.55 Always

2Corresponding Author: Gideon S. Sumayo
*Corresponding Email: gideonsumayo@usm.edu.ph

89



IJMSHE Volume 2 Issue 1 | E-ISSN: 3082-3021 | DOI: https://doi.org/10.70847/592788

8. Keep abreast with recent developments in education. 4.51 Always
9. Receives favorable ratings from students, peers, and superiors. 4.45 Always
Mean 4.58

Overall Mean

4.51 Very Competent

Legend

1.00 - 1.80 Very Incompetent

1.81 -2.60 Incompetent

2.61-3.40 Moderately Incompetent
3.41-4.20 Competent

4.21-5.0 Very Competent

Overall Pedagogical Competence of Public Elementary Teachers

Lastly, the overall mean of the pedagogical
competence of the teachers at Aleosan East
District garnered 4.51, which means the
respondents who willingly participated in the
study were very competent because the total
mean means that they always practiced the
statements under each domain. It implies that the
teachers at Aleosan East District were
pedagogically competent since they knew that
their competence is essential in the world of
teaching, and by that, they knew how to manage
the classroom and assess learners in their
academic journey. According to Sahana (2018),
pedagogical competence serves an integral role
in the teaching and learning process because the
teachers can assess the academic demands of the
learners. As supported by Channa & Sahito
(2022), pedagogically competent teachers can
decide what actions to take both in the teaching
and learning processes in terms of learning
approaches and methods that are in accordance
with the learning needs of the learners.

The result of the pedagogical competence is
supported by the National Competency-Based
Teacher Standards (NCBTS), which is widely
used in the Philippines to assess the competence
level of teachers. Based on the results, NCBTS
had served its purpose to the teachers at Aleosan
East District, which assessed their competence
since they responded “Always” to the statements
under each domain, which means that the
teachers were competent and that they teach
effectively in their respective settings. NCBTS
serves as a huge help to all teachers in obtaining
different learning goals in the curriculum and
provides a single framework for -effective
teaching in all aspects of a teacher’s professional
development. It is based on the core values of
Filipino teachers and on effective teaching and
learning.

Table 10. Overall Pedagogical Competence of Public Elementary School Teachers

Mean Description

Overall Mean 4.51 Competent

Legend

1.00 -1.80 Very Incompetent

1.81-2.60 Incompetent

2.61-3.40 Moderately Incompetent

3.41-4.20 Competent

4.21-5.0 Very Competent
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Socio-demographic Characteristics and Pedagogical Competence

Relationship Between Socio-demographic Characteristics and Pedagogical Competence of Public

Elementary School Teachers

Results in Table 11 show that there was a very
positive weak relationship between the sex of
the respondents and their pedagogical
competence (p-value>0.05). It shows that sex is
weakly associated with pedagogical competence.
It can be said that teachers at Aleosan East
District were pedagogically competent whether
they were male or female. This result was
contradicted by Ghani & Rashid (2022), who
stated that females scored higher than males
based on overall teaching competence. The same
contradiction was observed by Mahanta (2012),
who clearly stated that females are better than
males when it comes to their counterparts in
terms of professional competence.

Results also indicate that there was a very weak
positive relationship between the position of the

respondents and their pedagogical competence
(0.045). It shows that the higher the position of
the respondents reached, the more their
pedagogical competence tended to increase. It
only implies that the more the teachers are
promoted, the more they become competent.
Estose et al. (2020) contradicted this since they
indicated that the pedagogical competence of the
teachers was not significantly influenced by
their position. They said that their passion and
love for their job will also radiate to their
students under them. In the same manner, Bogo
& Aperocho (2023) noted that the position of the
teachers does not influence their teaching
competence since they implied that the
compensation based on their ranks motivates
them to work effectively.

Table 11. Relationship Between Socio-demographic Characteristics and Pedagogical Competence of Public Elementary School

Paired Variable Correlation coefficient Interpretation p-value Relationship

Sex and pedagogical 0.052 Very weak 0.656  Not significant
competence

Position and pedagogical 0.045 Very weak 0.701 Not significant
competence

Educational qualification 0.178 Very weak 0.123  Not significant
and pedagogical competence

Number of years in teaching -0.100 Very weak 0.389  Not significant

and pedagogical competence

There is also a very weak positive relationship
between  educational  qualification  and
pedagogical competence (0.178). This will tell
us that the higher the educational qualification,
the more their pedagogical competence will also
increase. This finding implies that teachers at
Aleosan East District who had undergone
post-graduate studies were to acquire skills that
enabled them to be more competent. It was
contradicted by the study of Horn & Jang (2017)
stated that teachers with master’s degrees do not
have a huge influence on student’s performance.

The same contradiction was found in the report
of Goldhaber (2015), which stated that having
post-graduate degrees does not guarantee a
higher level of student achievement.

While there is a very weak negative relationship
between the number of years in teaching and
pedagogical competence (-0.100), this will tell
us that the longer the number of years in
teaching, the more their pedagogical competence
tends to decrease. However, it shows that the
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number of years in teaching and pedagogical
competence was statistically associated with
pedagogical competence. Results are only
limited to the chosen respondents and not to the
whole population of teachers in Aleosan. This
finding was supported by Abarro (2018), who
stated that the length of service has nothing to do
with the pedagogical competence of the teachers
since they are motivated to work by the salary
they get. This was contradicted by the study of
Unal & Unal (2012), who said that years of
experience play an integral role in teacher’s
beliefs in choosing their classroom management
style.

CPD Engagement and Pedagogical Competence

Table 12 shows the result that there is a
moderate  positive  relationship  between
in-service training and pedagogical competence
(0.306). It shows that teachers that were more
engaged in in-service trainings had higher
pedagogical competence. It reflected that in
order to be pedagogically competent, educators
need to undergo trainings to improve their
teaching techniques since they can gain
learnings and knowledge that could be utilized

Thus, the result reveals that the relationship
between socio-demographic characteristics and
the pedagogical competence of the respondents
was not statistically significant (p-value>0.05).
This finding implies that being pedagogically
competent does not depend on sex, position,
educational qualification, and number of years in
teaching. There are other factors that can be
strongly associated with  pedagogical
competence. This finding was supported by
Osuji et al. (2022), who stated that the ability of
teachers to perform well in teaching their
learners was influenced by their wages or salary.

in their own teaching process. In support of this,
Osamwonyi (2016) found in-service training to
be a relevant course and activity that can
upgrade teachers’ competence in the teaching
profession. This revealed finding was also
agreed by Msamba et al. (2023), who stated that
in-service training plays a vital role in the
improvement of the pedagogical knowledge of
the teachers.

Table 12. Relationship Between CPD Engagement and Pedagogical Competence of Public Elementary School Teachers

Paired Variables

Correlation coefficient

Interpretation p-value Relationship

In-service training and

. 307%*
pedagogical competence
Workshop and pedagogical 269%
competence
Educational conference and .249%*
pedagogical competence
Further studies and 0.048
pedagogical competence
Observation visit to other -0.120
school and pedagogical
competence
Peer class observation and 0.107
pedagogical competence
Mentoring/coaching and 0.280*
pedagogical competence
Action study and -0.074

pedagogical competence

Moderate 0.007 si:;niigf?gn ¢
Weak 0.019 Significant
Weak 0.030 Significant

Very weak 0.682  Not significant
Very weak 0.300  Not significant

Very weak 0.358 Not significant

Weak 0.014 Significant
Very weak 0.522  Not significant

There is also a weak positive relationship
between workshop and pedagogical competence

(0.269). It shows that teachers who were more
engaged in workshops had higher pedagogical
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competence. This data implies that teachers at
Aleosan East District view workshops as helping
to develop their teaching abilities. According to
Shakir et al. (2019), if teachers have attended
workshops, their pedagogical competence is
seen as effective in classroom management
practices. This attendance also has a massive
impact on the teachers' ability to practice their
teaching, according to Baral et al. (2017).

Educational conferences and pedagogical
competence also have a weak positive
relationship (0.249). This finding shows that
when teachers at Aleosan East District engaged
in educational conferences, they had higher
pedagogical competence. This data tells us that
these teachers in the chosen area of study chose
an educational conference that can only escalate
and widen their performance in teaching.
Rimmer & Floyd (2020) did not contradict this
result, mentioning that educational conferences
can optimize the teacher’s professionalism
towards their teaching practices. Salas (2016)
added that after they attended educational
conferences, teachers’ knowledge and skills
broadened when they returned to their respective
educational institutions.

Additionally, mentoring/coaching and
pedagogical competence also have a weak
positive relationship (0.280). It shows that
teachers who were more engaged in workshops,
educational conferences, and mentoring or
coaching had higher pedagogical competence.
This finding implies that mentoring and
coaching helped the teachers at Aleosan East
District to identify problems within the
classroom and provide solutions to them.
According to Dewi (2021), mentoring and
coaching helped teachers identify and interpret
the issue in their classroom and provide a
solution to the arising problem. Kutsyuruba &
Godden (2019) seconded this claim and added
that mentoring and coaching are beneficial in
increasing competence and building more
capacity to deal with challenges, especially for
newly hired teachers.

Furthermore, further studies have a very weak
positive  relationship ~ with  pedagogical
competence. It shows that teachers at Aleosan
East District who were more engaged in
graduate studies had higher pedagogical
competence. It implies that the teachers in this
area underwent further studies to improve their
competence as teachers. These results were
related to the claim of Horn & Jang (2017), who
said that further studies are impactful and can
improve the teacher’s performance. Having the
same support claim, Srinivasacharlu (2019)
articulated that it is guaranteed that when
educators enroll in further studies, such as
master’s degrees, they can modernize their
pedagogical knowledge.

Meanwhile, peer class observation has a very
weak positive relationship with pedagogical
competence. It shows that the teachers who
engaged themselves in peer class observation
had higher pedagogical competence. This
finding implies that teachers at Aleosan East
District considered peer class observation to
have helped them develop their competence as
teachers. This result is supported by the claim of
Klingelhutz (2017), which said that peer class
observation is an effective type of professional
development since teachers can adopt classroom
management from their colleagues and apply
this in their own respective classes.

Teachers who are more engaged in observing
other schools and more engaged in action study
have their pedagogical competence decrease.
However, their relationships were found to be
not statistically significant (p-value>0.05). This
finding implies that teachers at Aleosan East
District could use this as a guide in enhancing
their pedagogical competence. These results
were supported by Barrogo (2020) statement
that observation visits to other schools can
provide a critical framework for improving the
skills of teachers. Additionally, Halim et al.
(2018) also claimed that observation visits to
other schools can be a guide to all teachers in
enhancing their pedagogical competence.
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Moreover, observation visits to other schools
have a very weak negative relationship to
pedagogical competence (p-value>0.05). It
shows that the less respondents engaged in this
activity, the less their pedagogical competence
tended to decrease. This finding implies that
teachers at these schools had not seen the
importance of this activity and its impact on
their competence as teachers. This result was
contradicted by the statement of Barrogo (2020),
which claimed that observation visits to other
schools can provide a critical framework for
improving the skills of the teachers. The same
opposing claim was made by Halim et al. (2018)
that this can be a guide to all teachers in
enhancing their pedagogical competence, for it
is teachers mnot born with innate teaching
abilities, but they slowly learn and develop them
in time.

The analysis indicates that there is no significant
relationship  between action study and
pedagogical competence (p-value > 0.05). This
data suggests that there is insufficient evidence
to support a correlation between the frequency
of engagement in action study and the level of
pedagogical competence among teachers. In
other words, the data does not provide strong
evidence that teachers’ participation in action
study directly influences their pedagogical skills.

Although the study by Maravillas (2022)
highlights challenges faced by teachers due to a
lack of support and expertise in conducting
action study, and Bullo et al. (2021) notes
difficulties such as time constraints and the extra
workload associated with action studies, these
factors may not necessarily translate into a
measurable effect on pedagogical competence.
Therefore, the current findings suggest that

Conclusions and Recommendations

Based on these findings, it can be concluded that
while teachers in Aleosan East District
demonstrate pedagogical competence, their CPD
engagement is uneven, with action studies
representing a critical gap. The lack of

teachers' limited engagement in action studies
does not significantly impact their teaching
practices or pedagogical competence, at least not
to a degree that can be statistically confirmed
with the available data.

Contrary to previous studies that emphasized the
positive impact of CPD on teaching
effectiveness (Msamba et al., 2023; Osamwonyi,
2016), this study found no significant
relationship between CPD engagement and
pedagogical competence. This may be attributed
to the relatively low engagement in some CPD
activities, particularly action studies, and the
teachers' already high levels of self-reported
competence. Moreover, the limited scope of
CPD activities offered within the district may
not fully capture the range of developmental
opportunities that could influence teaching
practices.

Continuing professional development (CPD)
should help all teachers enhance their
pedagogical competence. Still, it turned out that
although they only had limited engagement in
CPD, teachers considered  themselves
competent. The results of this study highlight an
interesting contrast with the reform of the
Department of Education, the National
Competency-Based Teacher Standards
(NCBTS), which serves as an assessment tool
for teacher competence and a guide for planning
professional development activities to enhance
their skills. The findings suggest that teachers in
these schools, who already perceive themselves
as competent, tend to engage less in continuing
professional development activities, potentially
reflecting their confidence in their existing
abilities.

between
socio-demographic factors or CPD engagement

significant relationships
and pedagogical competence implies that
elements beyond formal CPD activities and
demographic  characteristics may play a
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significant role in shaping teachers’ professional
capabilities. These findings emphasize the need
to investigate alternative factors influencing
pedagogical competence, such as short-training
courses, teachers’ attrition, and classroom
experiences.

To address these issues, several
recommendations are proposed. First, efforts
should be made to promote broader and more
frequent engagement in CPD activities,
particularly action studies, as these can enhance
teachers' problem-solving skills and capacity to

Implications for Future Research

Future research is recommended to address the
limitations of this study. Expanding the sample
size and including respondents from multiple
districts  across  Aleosan and  nearby
municipalities of the first congressional district
of North Cotabato would enhance the
generalizability of findings. Incorporating
qualitative methods into future studies could
provide deeper insights into the factors
influencing pedagogical competence. Future
research could investigate the long-term effects
of CPD engagement on student academic
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